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1 INTRODUCTION

EnFinCap

The European Commission’s report “Gender Smart financing with women, 
opportunities for Europe” explains that women are no longer beneficiaries 
of social transfers but are becoming a driving force in a sustainable business 
ecosystem. Eurostat (Eurostat, 2018) reports that women in Europe are 
significantly less likely to opt for self-employment than, e.g. men. 

The challenges discouraging women from entrepreneurship and self-
employment are multifaceted and tied to human capital. Women have less 
entrepreneurial experience than men, less social capital (smaller, less diverse 
networks, connections to funding), less knowledge of entrepreneurship and 
finance, and a negative perception of women entrepreneurs in society and 
politics, including tax systems and family policies.

The project goals are comprehensively set. They reflect the real challenges 
in the labour market and policy directives, as well as the real needs of women 
“micro” entrepreneurs, which we noticed in previous interviews with them. The 
goals are designed to create positive effects for individuals as well as for the 
organisations and other stakeholders involved. EnFinCap aims to empower 
women (independent) micro-entrepreneurs with competencies, knowledge 
and self-confidence to take responsibility for their lives and create a secure 
future for themselves and their families. 

Therefore, EnFinCap needs to be seen as a key long-term investment in human 
capital for our common good.

4

2 METHODOLOGICAL APPROACH

This deliverable covers the state-of-the-art analysis resulting from a systemic, 
theoretical and practical elaboration of the current conditions on the project 
issues in the partner countries. First, the partners produced state-of-the-art 
national reports consisting of competencies and mapping of good practices. 
The partners conducted a review of educational provisions on financial literacy. 
This activity included a review of existing training materials and methods used. 
To produce a state-of-the-art national report, partners followed prepared 
guidelines.



3 RESULTS

EnFinCap 5

This section represents the results obtained from the national state-of-the-
reports. Each further section represents one of the partners’ countries. The 
section is structured into the following subsections:

Introduction;
Legal framework related to the education;
Main goals and methodology;
Educational offers;
Identified gaps;
Other supporting information.

Austria

Slovenia

Bulgaria

Greece



4 AUSTRIA

EnFinCap

Vocational training is very important in Austria. Around 35% of young people 
in Austria learn a legally recognised apprenticeship trade after completing 
compulsory school. Another 40% decide to go to medium-level or higher 
vocational schools (VET colleges). Initial vocational training can be acquired 
within the framework of dual vocational training (apprenticeship and VET 
school) or in full-time schools. Full-time VET schools are divided into 
intermediate vocational schools (e. g., technical and commercial colleges, 
business schools, schools for economic professions), higher vocational 
schools (e. g., higher technical and commercial colleges, commercial 
academies, higher colleges for commercial professions, higher colleges for 
tourism) and schools in the health sector and in the field of agriculture and 
forestry.

As the chart below shows, in Austria, after the 8th grade, a choice can be made 
between a VET pathway and a general education pathway. Initial VET thus 
begins with the 9th grade and usually lasts up to 4 years, depending on the 
apprenticeship occupation, or up to the 13th grade.
In the rest of the text, the authors refer to vocational training by way of dual 
vocational training or apprenticeship training, as this is the typical training path 
for the relevant occupational profiles in the beauty and wellness sector.
It is noted that in the context of dual vocational training or apprenticeship 
training, there are no in-depth offers on the topics of financial skills and 
entrepreneurship and also no offers specifically for female apprentices ~ see 
table 1 below.

6

4.1 Introduction
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Table 1: The Austrian Education System
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4.2 Legal Framework

4.2.1 Recommendations and initiatives of the European Union on vocational   
 education and training and financial competences

At the European level, there are no binding legal requirements regarding vocational 
education and training for the member states. 

However, to underpin the importance of VET, Council Recommendations on VET 
for sustainable competitiveness, social justice and resilience1  were published in 
November 2020.

According to the “OECD/INFE 2020 international survey of adult financial literacy”, 
about half of the EU adult population does not have sufficient knowledge of basic 
financial concepts. Among other things, women tend to score lower on financial 
literacy than the rest of the population.

The EU is addressing this situation with various initiatives, such as the “joint EU/
OECD-INFE financial competence framework for adults“2 or EU-funded projects 
that focus on the financial skills of women or female entrepreneurs, like “Financial 
literacy for Women3“ and “Financial Literacy and New Business Models To Boost 
Women Entrepreneurship Possibilities4“.

There are no known initiatives or projects at the EU level specifically targeting small 
women entrepreneurs in the beauty and wellness sector.

1 https://eur-lex.europa.eu/legal-content/EN/TXT/?qid=1606987593071&uri=CELEX-
%3A32020H1202%2801%29
2 https://www.oecd.org/finance/financial-competence-framework-for-adults-in-the-europe-
an-union.htm
3 https://finlit4women.eu/
4 https://the-fitproject.eu/

4.2.2 Legal basis for vocational training in Austria

The legal basis for vocational training is specified in the Vocational Training Act 
(BAG). 
The curricula for the professions of hairdresser, cosmetician, chiropodist, and 
massage therapist also cover economic topics, which are summarised under the 
title “applied economics”.
Within the framework of the apprenticeship exam, the economic topics are covered 
in a theoretical part of the exam. It is also noted that economic topics also play a 
subordinate role here.
In the advanced master’s examination, which can also provide a basis for setting up 
a business later, economic topics are given more space.
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There is no specific offer for female entrepreneurs from the beauty and wellness 
sector regarding financial competence and entrepreneurship within the framework 

4.2.3 Strategic initiatives concerning financial literacy and entrepreneurship in  
 Austria

of vocational training regulated by law.
In 2021, the Austrian Federal Government launched the National Financial 
Education Strategy for Austria5. The vision of the strategy is that stakeholders 
in Austria from the public, private and non-profit sectors engage in an ongoing 
dialogue, work towards the realisation of common goals and implement evidence-
based, mutually reinforcing initiatives. Private individuals are at the centre of this 
strategy.
However, there are also strategic initiatives on the part of the business community 
as the Austrian Chamber of commerce (WKO) has an initiative called “Frau in der 
Wirtschaft6“. This initiative supports women in business with specific offers and 
support. At the regional level, for example, the WIFI Styria offers an academy for 
women entrepreneurs.

5 https://www.bmf.gv.at/ministerium/nationale-finanzbildungsstrategie/uebersicht-nationale-fi-
nanzbildungsstrategie/finanzbildung-erleben.html
6 https://www.wko.at/site/fiw-wien/unserauftrag.html

4.3 Main Goals & Methodology

This study attempts to survey the current situation in Austria regarding the teaching 
of financial literacy and entrepreneurship in the context of vocational training, 
especially regarding the target group of micro-entrepreneurs from the beauty and 
wellness sector, whereby the occupational profiles of a hairdresser, cosmetician, 
chiropodist, and massage therapist are covered for the purposes of this study. 
The formal and informal training opportunities are to be surveyed and presented. 
It is to be determined to what extent the offer regarding financial literacy and 
entrepreneurship is integrated into the vocational training offer. 
Another focus of the study is to determine to what extent there are specific offers 
for women regarding financial literacy and entrepreneurship within the framework of 
vocational education and training.
The methods used for the preparation of the study are secondary research, 
primarily using electronically available sources. Furthermore, contact is made 
with relevant bodies such as the Austrian Chamber of Commerce and other 
professional organisations to obtain background information from them beyond 
the electronically available sources. Existing curricula and training materials are also 
obtained from the above-mentioned sources and from electronic sources. The 
sources and materials mentioned are analysed about curricula, competencies, 
educational content, topics covered, methods, learning materials and didactic 
methods for teaching financial literacy.
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4.4 Educational Offer

4.4.1 Formal educational opportunities

The formal educational supply (VET) for the relevant occupational profiles in this 
study is vocational training within the framework of dual VET in an apprenticeship. 

For this study, we will first represent the curriculum for the craft of hairdressing from 
the formal education sector. This curriculum refers to the dual vocational education 
and training concluded with the apprenticeship exam. In addition, the master 
craftsman’s examination is also presented, as it focuses on entrepreneurship and 
financial literacy that goes beyond the knowledge taught in a vocational school.

4.4.2 Curriculum for the craft of hairdressing - with completion of apprenticeship  
 examination (LAP)

The curriculum for the craft of hairdressing 
refers to the competencies to be acquired 
in the vocational school, in addition to the 
practical work and training in the hairdressing 
enterprise and comprises a total number 
of 1,260 distributed over three school levels 
(without religious education).

Table 2: Curriculum hairdresser

Chapter name Contents

Religion Religion

Political education 80

German and communication 80

Professional ( job-related) foreign language 100

Business management

 Applied economics 180

Subject teaching

 Technical knowledge 260

 Specialist advice 140

 Specialist internship 420

Total hours (without religious education) 1,260
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The curriculum sets out general provisions, a general educational objective, general 
didactic principles, and teaching principles.
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s • The curriculum of the VET school is a learning outcome and 

competence-oriented curriculum with a framework character, 
which contains the timetable, the general educational objective, the 
didactic principles as well as the educational and teaching task and 
the teaching material for the individual subjects.

• The curriculum forms the basis for the teachers’ independent and 
responsible teaching and educational work in accordance with the 
provisions of § 17 (1) of the School Education Law.

G
en

er
al

 e
du

ca
tio

na
l o

bj
ec

tiv
e

The educational goal of the vocational school is geared towards 
the development of comprehensive action competence in private, 
professional, and social life. Graduates:
• are motivated and enabled to act independently on their own 

responsibility and in a solution-oriented manner
• can cope with professional and non-professional challenges using 

their professional and methodological competence as well as their 
social and personal competence

• have further developed their individuality and creativity and 
strengthened their self-esteem

• have further developed learning techniques and learning strategies 
and can use them for lifelong learning

• have developed entrepreneurial potential, motivation and initiative 
and can contribute constructively to a team

• can deal critically with social, economic, and societal disadvantages 
and act in a gender-sensitive manner

• know the importance of dealing with their environment in an 
appreciative manner, are aware of their social responsibility and have 
the corresponding competence to act

• can recognise occupational and health-related stresses and 
counteract possible undesirable developments
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According to § 17 and 51 of the School Education Law, teachers must 
prepare lessons carefully and have the right and duty to participate in the 
organisation of school life.
Securing the educational mission (§ 46 of the School Organisation Law) 
and fulfilling the curriculum require cooperation between teachers. This 
cooperation includes, in particular
• the arrangement, structuring and weighting of the curriculum 

contents with the involvement of the co-responsible teachers and in 
consideration of school-organisational and time-related framework 
conditions

• the use of those forms of teaching, learning, and teaching materials 
which enable the best possible development and promotion of 
individual talents

Lesson planning (preparation) requires teachers to concretise the 
general educational objective as well as the educational and teaching 
tasks of the individual subjects by defining the teaching objectives as well 
as the methods and media for the lessons.
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The school is given educational tasks (“teaching principles”) which 
cannot be assigned to one subject but can only be mastered in an 
interdisciplinary manner. The teaching principles include development 
education, education for gender equality, European education, education 
for entrepreneurship, health education, reading and speaking education, 
media education, political education, sex education, environmental 
education, traffic education, and education for business and consumers.
Another teaching principle is the development of social competencies 
(social responsibility, communication skills, teamwork skills, leadership 
skills and role security) as well as personal competencies (independence, 
self-awareness and self-confidence, stress resistance, as well as attitudes 
toward healthy living and lifelong learning).
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Lesson planning shall be geared to achieving the following 
learning outcomes: understanding of economic contexts, 
entrepreneurship- and intrapreneurship-oriented thinking, and 
reflected consumer behaviour. Contact with authorities, advisory 
services and institutions is to be promoted. Tasks are to be chosen 
in such a way that problem-solving competence is the focus. 
Correspondence is an integral part of this.
The possibilities of e-government are to be used.
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The educational and teaching tasks for the subject “applied 
economics” comprise four areas of competence:
• Economic thinking and acting
• Managing documents and concluding contracts
• Entrepreneurial thinking and acting 
• Thinking and acting in terms of economics

In order not to go beyond the scope of this study, we will only go into 
the competence area “entrepreneurial thinking and acting” in more 
detail below since the topics relevant to our considerations are 
dealt with here.
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Educational and teaching task - the pupils can:
• show the necessary steps for setting up a business and present 

the implementation within the framework of a project
• recognise and assess business processes based on concrete 

documents and prepare them for further accounting processing
• read a sector-specific annual financial statement and draw 

conclusions from it
• present operational cost factors for pricing and identify 

possibilities for improving productivity
• prepare and argue an industry-specific price calculation, 

research and describe personnel development measures
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:

Business plan, legal and operational organisation, marketing, 
receipts, costs, annual accounts, pricing and staff development.
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Business plan, costs, price calculation and personnel development.
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At the end of the 3-year dual training, the vocational training is 
completed with the apprenticeship exam. This is assigned to 
qualification level 4 of the national Austrian qualification framework. In 
addition to the above-mentioned learning content, this examination 
also tests technical and technical-practical knowledge. After five 
years of relevant professional practice, a hairdresser who has passed 
the LAP can become self-employed. There are also other ways for 
hairdressers to become self-employed, but this example of training 
with an apprenticeship- exam is intended to show, in the sense of the 
study, which financial and entrepreneurial competencies are taught in 
a typical vocational training pathway.



4.4.3 Master Craftsman Examination - Hairdresser

The further formal educational path after completion of the LAP is the master 
craftsman’s examination, which can be taken on the way to self-employment, in 
this example case for the craft of hairdressing. Preparatory courses for the master 
craftsman’s examination are offered by the “Wirtschaftsförderungsinstitut” of the 
Austrian Chamber of Commerce (WIFI) via the respective regional organisations. 
The courses are partly offered as “blended learning” (face-to-face practical training 
and live online training for theory) or as classical face-to-face training depending on 
the respective WIFI regional organisation. 

Qualification level
The aim of the examination is to demonstrate learning outcomes that are above 
the qualification level of initial vocational education and training and correspond 
to the descriptors of level 6 of the National Qualifications Framework in Annex 1 of 
the Federal Act on the National Qualifications Framework (NQF Law). Within the 
framework of the examination, candidates must therefore prove that they have the 
following knowledge:
1. advanced professional knowledge (considering a critical understanding of 

theories)
2. advanced skills that demonstrate mastery of the profession (including the 

ability to innovate and solve complex and unpredictable problems in his/her 
profession)

3. competence to manage complex professional tasks or projects (this includes 
taking decision-making responsibility in unpredictable professional situations 
and taking responsibility for the professional development of individuals and 
groups)

Structure and implementation
The Master Craftsman Examination consists of five modules that are to be assessed 
separately. For this study, the modules that will be discussed in more detail below 
are mainly those related to financial literacy and entrepreneurship.

• Men’s service with classic course
• Shaving with the razor
• Ladies’ service with colour change
• Ladies’ service with permanent reshaping
• Men’s service
• Hair work

Module 1 - technical, practical examination 

Module 2 is a subject-specific oral examination and consists of Part A and 
Part B. In Part A, the examination candidate must demonstrate learning 
outcomes based on a task typical for the occupation at the LAP level.
The knowledge examined in Part A is to be assigned to the areas of 

Module 2 - Part A - Subject-specific oral examination



entrepreneurship and financial literacy to the extent shown in Chapter 4.1.1 
and tables 2, 3 and 4.
In Part B, the learning outcomes in management, quality, and safety 
management are to be demonstrated.

• Necessary steps for setting up a business and their implementation / 
opportunities and challenges of entrepreneurial activity.

• Defining and implementing business goals
• Business set-up, operational structures and processes
• Establishing cooperation
• Measures for quality assurance and optimisation in the enterprise
• Instruments of self-organisation and time management
• Planning the company’s personnel requirements and recruiting personnel
• Acceptance of new employees - proper termination of employment 

relationships
• Legal and collective agreement regulations for existing employment 

relationships
• Management of employees and coordination of assignments
• Necessity of further training / professional and personal development of 

employees
• Determination and interpretation of key figures relevant to operations
• Selection of suppliers and order processing
• Negotiations with suppliers
• Organisation and optimisation of purchasing management
• Conducting market research - interpreting the results and implementing 

them
• Marketing activities
• Relationship between company and customers
• Execution of customer orders and sales techniques

This segment is 100% attributable to the areas of entrepreneurship and 
financial competence.

Module 2 - Part A - Subject-specific oral examination

Management

This segment deals with the quality of the performance of practical 
hairdressing work on the client and is not presented in more detail for the 
purposes of this study.

Quality management

Security management

This segment is concerned with occupational health and safety, hygiene 
regulations and complying with statutory environmental protection 
regulations and is not presented in more detail for the purposes of this study.



This segment is concerned with the identification and practical execution of 
customer wishes and is not presented in more detail for the purposes of this 
study.

Module 3: Written theoretical examination

Professional competency

In this segment, in addition to planning activities related to the execution of 
client orders, the following knowledge is also queried, which is asked in the 
practical part of the examination under the topic “Management”, and which 
falls under the topics from the area of financial literacy and entrepreneurship 
that are relevant for this study. 
• Necessary steps for setting up a business and their implementation / 

opportunities and challenges of entrepreneurial activity
• Determine and implement business goals
• Establishing business structures, procedures, and processes
• Establishing cooperation
• Measures for quality assurance and optimisation in the enterprise
• Instruments of self-organisation and time management
• Planning the company’s personnel requirements and recruiting personnel
• Acceptance of new employees - proper termination of employment 

relationships
• Legal and collective agreement regulations for existing employment 

relationships
• Management of employees and coordination of assignments
• Necessity of further training / professional and personal development of 

employees
• Determination and interpretation of key figures relevant to operations
• Selection of suppliers and order processing
• Negotiations with suppliers
• Organisation and optimisation of purchasing management
• Conducting market research - interpreting the results and implementing 

them
• Marketing activities
• Relationship between company and customers

Planning competency

Numeracy and calculation

In this segment, the following knowledge is asked for, some of which 
has already been dealt with from a different angle in other segments, 
supplemented by an item that can also be assigned to the study-relevant 
topics, entrepreneurship, and financial literacy. 
• Necessary steps for setting up a business and their implementation/

opportunities and challenges of entrepreneurial activity
• Measures for quality assurance and optimisation in the enterprise
• Planning the personnel requirements of the enterprise and recruiting 

personnel



• Determining and interpreting key figures relevant to the enterprise
• Carrying out calculations relevant to the business

In this module, knowledge and skills concerning apprentices’ training are 
tested and not presented in detail for this study.

Module 4 - Trainer examination

The entrepreneurial examination aims to determine whether the candidate 
understands the interrelationships of the business areas and can apply this 
knowledge in setting up a business and dealing with the most common tasks 
and problem situations in a business. It covers the entrepreneurial knowledge 
necessary for the independent practice of trade and includes the following 
topics: 
• Communication and behaviour within the enterprise and towards 

persons and institutions not belonging to the enterprise (suppliers, 
customers, credit institutions, authorities, etc.).

• Marketing
• Organisation
• Entrepreneurial Law Studies
• Accounting
• Leadership and Human Resources Management

Module 5 - Entrepreneurial audit

4.4.4 Informal Education - Women Entrepreneurs Academy

There are numerous providers of informal VET programmes in Austria. An important 
and established provider is the WIFI (Wirtschaftsförderungsinstitut), which the 
Austrian Chamber of Commerce operates. The offer of this educational institution 
is oriented towards the needs of the Austrian economy and offers 30,000 courses, 
seminars, and training programmes for 300,000 customers annually. WIFI is 
represented in all nine Austrian provinces, with the provincial offices creating 
individual educational offers.
For example, WIFI Styria and the initiative “Frau in der Wirtschaft” have developed 
the Entrepreneurial Academy for local women entrepreneurs. This academy 
provides a compact insight into the most important fields of action in the everyday 
professional life of a woman entrepreneur and shows tools for digitalisation in the 
company.

Target group
Women entrepreneurs and managing directors

Structure 
The course consists of 5 modules with a total of 35 hours. Optionally, a 6th module 
can be booked for women entrepreneurs who employ staff.



• Calculation of products and services (pricing)
• Important key figures in a sector comparison
• Financial planning, liquidity planning for current payment obligations

Module 1: Calculate correctly and safely

• Definition (What is meant? What is behind it?)
• Challenges and preparation
• Digital processes, technologies, and business models
• Implementation of digitalisation

Module 2: Digitalisation strategies

• Selling with the Internet
• Simple measures for effective digital marketing
• Targeted instruments

Module 3: Digital Marketing & eCommerce

• Income-expenditure accounting as a profit determination method
• Correct recording of income and expenditure
• Determination of the VAT payable

Module 4: Income and expenditure account 

• Entrepreneur as a role model
• Impact on oneself and others as a unique selling point
• Development of potential and skills
• Creating one’s own brand
• Learning to say no

Module 5: Self-efficacy

• Effective personnel management
• Dealing with personnel changes
• Labour law facts

Module 6 (optional): Human Resources Management & Labour Law
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4.5 Identifying Gaps 

4.5.1 Gaps that can be closed by the EnFinCap project

This chapter attempts to identify possible gaps in the VET provision described 
above regarding financial literacy and entrepreneurship. This means that the VET 
programmes were examined to see whether they cover enough relevant topics for 
their graduates to provide a potential entrepreneur with sufficient knowledge in the 
areas of financial literacy and entrepreneurship and enable them to run a business 
successfully in the long term, thereby creating a livelihood for themselves, their own 
family and, if applicable, for female employees.

The EnFinCap Project aims to provide small entrepreneurs from the beauty 
and wellness sector with relevant knowledge in the areas of financial skills 
and entrepreneurship. This should help these women to run their businesses 
successfully in the long term and thus ensure their own existence and their families’ 
existence. The knowledge transfer is done in a contemporary way via an electronic 
platform and an e-learning tool. Identified gaps in the educational offer are 
presented and are to be closed by the EnFinCap project.

4.5.2 Gaps in the training - apprenticeship examination hairdresser

In the case examined in this study, training to become a hairdresser, the following 
topics are quantitatively represented in the theoretical/school part of vocational 
training:

Table 3: Proportion of business administration lessons in the curriculum

Items hours %

General education

Political Education 80 6,3%

German and Communication 80 6,3%

Professional ( job-related) foreign language 100 7,9%

Business management

Applied economics 180 14,3%

Subject teaching

Technical knowledge 260 20,6%

Specialist advice 140 11,1%

Specialist internship 420 33,3%

Total 1,260 100,00%



The table above shows that business education accounts for 14.3% of the total 
curriculum.
According to the curriculum, business lessons are divided into the following 
competence areas:

Economic thinking and acting (45 lessons)
Curriculum: remuneration, employee assessment, private budgeting, private 
bankruptcy, payment transactions, foreign currencies, housing procurement, 
support services for apprentices, savings, and financing forms.
The curriculum of the specialisation: Procuring housing, forms of savings and 
financing
The curriculum listed here concerns the private sphere of the apprentice -10% of 
the curriculum of this competence area can be attributed to the entrepreneurial or 
financial competence area.

Managing documents and concluding contracts (45 lessons)
Curriculum: documents and deeds, comparison of offers, price, tariff and condition 
comparisons, contracts, consumer protection, insurance contracts.
The curriculum of the specialisation: Comparing offers, prices, tariffs and 
conditions, contracts.
The curriculum listed here is rather aimed at the trainee as a consumer, i.e., his 
private sphere, individual areas of knowledge (e.g., comparisons of offers, prices, 
tariffs and conditions, contracts) can also be applied in the entrepreneurial sphere 
- approx. 50% of the curriculum of this competence area can be attributed to the 
entrepreneurial or financial competence area.

Entrepreneurial thinking and acting (45 lessons)
Curriculum: business plan, legal and operational organisation, marketing, 
receipts, costs, annual financial statements, price calculation, human resources 
development
The curriculum of the specialisation: business plan, costs, price calculation, 
personnel development
These areas of knowledge relate completely to the entrepreneurial area in the sense 
of this study - 100% of the curriculum of this competence area can be attributed to 
the entrepreneurial or financial competence area.

National economic thinking and acting (45 lessons)
Curriculum: national economics, economic policy, globalisation, the European 
economic area, and the labour market.
These areas of knowledge primarily serve the general education of the trainee. 
In part, they can also be applied in the entrepreneurial area - approx. 50% of the 
curriculum of this area of competence can be attributed to the entrepreneurial or 
financial competence area.

EnFinCap 20



Table 4: Relevance of the subject matter of the competence areas for 
entrepreneurship and financial literacy

Applied economics
Competence areas

Hours
total

%
Entrepreneurship + 
Financial Literacy

Hours
Entrepreneurship + 
Financial Literacy

Economic Thinking and Acting 45 10% 4.5

Manage documents and conclude 
contracts

45 50% 22.5

Entrepreneurial Thinking and Acting 45 100% 45

Economic thinking and acting 45 50% 22,5

Total 180 52.5% 94.5

The table above shows that 52.5% of the curriculum taught in the different 
competence areas of the subject “applied economics” is related to 
entrepreneurship and financial literacy. According to the total teaching hours 
(180), the subject “applied economics”, as shown in table 3, takes up 14.3% of the 
curriculum. As shown in table 4, only 52.5% of this can be allocated to financial 
literacy and entrepreneurship as defined in this report. The taught curriculum from 
these areas, therefore, takes up only 7.5% of the total curriculum.

Identified gaps in the education programme
• Gaps in the thematic area of financial literacy:
• Operational financing (loans, leasing, etc.)
• Company investments
• Occupational pension provision
• Liquidity planning
• Company subsidies (e.g., investments)
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Gaps in the thematic area of entrepreneurship:
• Digitisation
• eCommerce
• Strategic development of the company
• Cooperations
• Marketing in general
• Digital marketing
• Sustainable (“green”) business activity
• Labour law
• Human resource planning

Gender-specific aspects are generally not addressed in the education programme, 
thus not related to aspects in financial literacy and entrepreneurship.
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4.5.3 Gaps in the training - master hairdresser’s examination

The relevance of the knowledge areas inquired about in the master craftsman’s examination for hairdressers for the topics of financial 
competence and entrepreneurship can be presented as follows.

Table 5: Master craftsman’s examination and its topics of financial competence and entrepreneurship

Module Nr. Name Weighting 
within the 
exam

Topics Relevance of 
the topics in the 
module for the 
topics in the study 
(weighting within 
the respective 
module)

Overall relevance 
(weighting in the 
master craftsman 
examination as a 
whole)

1 A technical, practical examination 20% Practical hairdressing activities - men's and 
women's service

 0 % 0%

2 Subject-specific examination 
verbal

20% Part A- LAP (7.5%)
Part B - Management (100%), Quality 
Management (0%); Safety Management 
(0%)

26,88% (Weighting 
of the 4 topics of 
module 2)

5,38%

3 Theoretical written examination 20% Technical competence (10%), planning 
competence (50%), mathematical 
competence and calculation (100%)

52.5% (Weighting 
of the 3 topics of 
module 3)

10%

4 Trainer examination 20% Training of apprentices 0% 0%

5 Entrepreneur examination 20% Internal and external communication; 
marketing; organisation; entrepreneurial law; 
accounting; staff leadership, and human 
resource management.

100% 20%

Total 35,38%
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This shows that the master craftsman’s examination training covers about 35% of 
the topics relevant to the areas of financial literacy and entrepreneurship covered in 
our study. This means that the proportion of topics in the entire training programme 
important for later sustainable successful business management is significantly 
higher than in the apprenticeship exam (LAP).

Identified gaps in the training programme 
Gaps in the thematic area of financial literacy:
• Operational financing (loans, leasing, etc.
• Company investments
• Occupational pension provision
• Liquidity planning
• Company subsidies

Gaps in the thematic area of entrepreneurship:
• Digitalisation
• eCommerce
• Strategic development of the company
• Digital marketing
• Sustainable (“green”) business activity

Gender-specific aspects are generally not addressed in training, thus not related to 
financial literacy and entrepreneurship aspects.

4.5.4 Gaps in training - Women Entrepreneurs Academy

This informal training programme is aimed at female entrepreneurs and deals 100% 
with topics relevant to the areas of financial literacy and entrepreneurship covered 
in this study. It can therefore be assumed that gender-specific aspects are also 
sufficiently considered in training.
Identified gaps in the training programme
Gaps in the thematic area of financial literacy:
• Operational financing (loans, leasing, etc.)
• Company investments
• Company pension schemes
• Company subsidies (e.g., investments)
Gaps in the thematic area of entrepreneurship:
• Strategic development of business
• Cooperations
• Sustainable (“green”) business 
Since this training programme is aimed at already existing female entrepreneurs 
and managing directors, we assume that a certain basic knowledge from the subject 
areas of financial literacy and entrepreneurship is already available and is therefore 
deliberately not covered in this offer of the “Women Entrepreneurs Academy”. 
Therefore, this area cannot be cited as a gap in the training programme.
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4.5.5 Synergies with legal requirements and national/local strategies

The educational offers and tools (online platform, e-learning programme) to be 
developed by EnFinCap fit well into the framework of the legal requirements of the 
European, national, and local strategies.

At the European level, the further development of VET provision is of high 
importance, as it responds to business demands and ensures long-term economic 
competitiveness. Financial literacy was also defined as an important field of 
development, as there is a need to catch up in this area at European, national, and 
local levels. 

The documents mentioned above (e.g., OECD/INFE 2020 international survey 
of adult financial literacy) show that women are among the most disadvantaged 
groups in terms of financial literacy and have a greater need to catch up. In existing 
national strategies to improve financial literacy, there is a focus on personal finance. 
This area is very closely linked to the entrepreneurial sphere, especially for micro-
entrepreneurs, which means that the EnFinCap project will also make a valuable 
contribution to closing existing gaps in education. 

In addition to the national financial education strategy, there are regional initiatives 
in Austria, as already mentioned and briefly presented in a case study, regarding 
the promotion of financial skills and entrepreneurship. Synergies with the EnFinCap 
project also arise here, as the project results (online platform and e-learning offer) 
specifically target the needs of female entrepreneurs and are available to the target 
group (at European, national, and local levels in all project countries) in an easily 
accessible electronic form.

In the analysis of the gaps in the three vocational training programmes dealt with, 
it was clearly established that the area of “entrepreneurial finance” in the sense 
of financing, investments and occupational pension provision is not sufficiently 
covered in all the offers.

This fact is considered in the project results of the EnFinCap project, and the 
educational offer is adjusted accordingly.
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5 BULGARIA

EnFinCap

The importance of entrepreneurship education in Bulgaria is recognised as 
early as the beginning of the last century when a variety of entrepreneurial 
practices have found a place in students’ curricula. Discussions on the 
introduction of entrepreneurship education in the first, fourth or higher grades 
are currently ongoing. Among the general education subjects for the basic 
level of education is the subject “Technology and Entrepreneurship”. It aims to 
acquire the skills to respond to innovations and take responsibility by building 
the skills for initiative and entrepreneurship.

In the framework curricula of I and II high school stages, entrepreneurship 
education is represented to varying degrees, usually in VIII grade, and in X 
grade is in the form of mainly the subject “Economics”. The goals of this 
training are: awareness of the role of technology in solving problems in 
entrepreneurship; activating the initiative and entrepreneurship of students; 
motivating students to make informed career choices; awareness of career 
development opportunities and selection of appropriate specialised training; 
expanding the knowledge, ensuring economic and financial literacy and 
developing entrepreneurial skills for starting your own business in a free-market 
environment.

One of the tasks of vocational education is to acquire a qualification in a 
profession. Vocational education in Bulgaria is provided through vocational 
training and general education training required for secondary education. VET 
can also be carried out through on-the-job training (dual training system).

26

5.1 Introduction



EnFinCap 27

5.2 Legal Framework

According to the Constitution of the Republic of Bulgaria, the state creates 
conditions for organising and conducting vocational education and training.

The Vocational Education and Training Act (VETA) is crucial for the development 
of the VET system and for ensuring the quality of VET. The law regulates the 
management of the vocational education and training system on a tripartite basis 
at the national, regional and local levels, the organisation, institutions and financing 
of the vocational education and training system. The Law on Preschool and School 
Education, which regulates the structure, functions and management of the 
education system in schools, is of paramount importance for the development of 
the VET system. This law applies to school vocational education and training unless 
otherwise provided in the Vocational Education and Training Act.

The Employment Promotion Act (EPA) regulates public relations in vocational 
guidance and adult learning. The law on the Recognition of Professional 
Qualifications (LPA) was adopted in response to the requirements of the European 
Union for full settlement in the Bulgarian legislation of the matter related to the 
recognition of professional qualifications of nationals of the Member States of the 
European Union and nationals of third countries.

The main groups of providers of formal and non-formal learning in Bulgaria, on the 
one hand, are public educational institutions, such as general education schools, 
vocational schools, universities, public VET centres, as well as employment centres, 
and on the other hand, private vocational centres, training, language and computer 
literacy schools, employers’ organisations, trade unions, NGOs and businesses that 
have their own training centres.

Ministry, municipalities, universities and multidisciplinary hospitals can also provide 
training for acquiring professional qualifications. Professional knowledge, skills and 
competencies can also be acquired through non-formal learning and informal 
learning and can be validated by vocational schools, vocational high schools, art 
schools, sports schools, vocational colleges and vocational training centres.

The vocational training centres are state, municipal or private, Bulgarian with foreign 
participation and foreign. State and municipal centres are opened by legal entities 
that have received a license for vocational training from the National Agency for 
Vocational Education and Training (NAVET). Private centres are opened by sole 
proprietors or legal entities established as companies, cooperatives, associations 
and foundations licensed to provide vocational training or career guidance. 

Vocational training centres provide vocational training to persons over 16 years of 
age in specific professions specified in the license. VTCs are authorised to issue 
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vocational training certificates at the level of 1 to 3 levels of professional qualification, 
in the same way as vocational schools and colleges in the formal system.

As of July 31, 2020, according to NAVET, there are 963 active licensed VTCs.

5.3 Main Goals & Methodology

The research which has been carried out in Bulgaria had to reveal the conditions in 
the country related to financial literacy and entrepreneurial skills of women within 
the targeted sectors of well-being services as well as to identify existing educational 
and training options.

In Bulgaria, entrepreneurial skills and financial literacy development for women 
in wellness sectors are executed within mainstream courses provided by state 
vocational schools or private vocational centres. In general, there are no specialised 
VET or school programs explicitly for women entrepreneurs as the national system 
for VET ensures equal preparation and access to such occupations both by men 
and women.
Nevertheless, there are training courses focused on women entrepreneurs provided 
by women organisations and partner entities on projects or initiatives (primarily 
regional or local) based.

Such is, for example, the Project of the Startup Factory Association for an Online 
Entrepreneurship Training Program for Women and Girls, which is funded by the 
Bulgarian Fund for Women and is aimed at overcoming the existing limitations. 
The course includes a series of lectures and mentoring sessions to help women 
who are planning to start or are already developing their own businesses. During 
the training, working methods are revealed on how to overcome the difficulties in 
running a business in the digital environment and information on sources of funding 
is provided. The course creates conditions for establishing contacts, forming teams 
and building a community of like-minded ladies. During the course, a methodology 
is developed that helps create value for customers and reduces the number of 
potential mistakes.

The next point of the study was about available training materials regarding 
entrepreneurial training for women in Bulgaria. The situation is similar to the course 
structure, i.e. there is no specialised training content for women entrepreneurs. The 
existing materials are developed and used under the common requirements of 
the state educational standards shaping the preparation of specialists in wellness 
sectors. However, some universities (e.g. the University of National and World 
Economy – Sofia, New Bulgarian University – Sofia, etc.) provide training focused on 
women entrepreneurs, which envisage mostly managerial economic positions, thus 
being inadequate for the VET level.
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5.4 Educational Offer

In Bulgaria, the training of specialists in wellness sectors is regulated by respective 
legislative documents. The general framework is given by the VET Act. Concrete 
occupations and related requirements for training are described in respective 
state educational standards. On a national level, there is a list of occupations and 
professions where those regarding wellness sectors are grouped in professional 
area 815 “Hairdressing and beauty services”. This includes occupations 815010 
Hairdresser, 815020 Cosmetician and 815030 Manicurist-pedicurist.

Under these numbers 815010, 815020 and 815030, there are respective state 
educational standards (given in links 1.1, 1.2 and 1.3) which describe all elements 
regarding the training – entry requirements to candidates, description of the 
profession, units of learning outcomes, requirements to the material base 
and requirements to the trainers. The state educational standard for acquiring 
qualifications in these professions includes the general, branch and specific 
professional training with the necessary professional competencies, which 
guarantee the trainee the opportunity to practice the profession after the 
completion of the training.

Regarding the development of entrepreneurial skills, the standards envisage the 
following units of learning outcomes (ULOs) within the stage of base vocational 
preparation:

Here the components are:
Knowledge 
• Knows the general theory of market economy
• He is familiar with economic problems - scarcity, resources, choice, etc
• Knows the role of the state in the market economy
• Knows the types of economic entities in business

Skills 
• Learn about successful practical examples of managing various business 

ventures
• Competences 
• Able to identify successful practical examples of managing business 

ventures by explaining the role of each economic entity engaged in 
business

ULO 2. Economics

2.1. LO Knows the basics of market economy
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The components are:

Knowledge 
• Knows the basics of market demand and supply
• Defines economic concepts - income, expenses, profit, profitability, etc.

Skills 
• Explains economic concepts in the context of the activities of the 

company

Competences 
• Able to analyse economic principles in the context of the production 

activity of a company

Assessment tools: 
Tool 1: Written exam / test
Remedy 2: A case study

2.2. LO Knows the characteristics of the company’s activities

The components are:
Knowledge 
• Knows the essence of entrepreneurship
• Knows the types of entrepreneurial skills

Skills 
• Analyses practical examples of successful management of the activity of 

the company

Competences  
• Offers new ideas for successful implementation of work activities

ULO 3. Entrepreneurship

3.1. LO Knows the basics of entrepreneurship

The components are:
Knowledge 
• Knows the characteristics of entrepreneurial behaviour
• Knows the types of entrepreneurial behaviour

Skills 
• Assess the need for changes related to improving work

3.2. LO Forms entrepreneurial behaviour
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Competences  
• Offers solutions for optimising work activities

Assessment tools: 
Tool 1:  Solve a test
Remedy 2: Solving a case according to a given scenario

Based on these state educational standards, respective VET providers (state 
schools and private centres) develop concrete training programs with curricula, 
load-in learning hours and support materials. Usually, there are 2-3 lectures on 
finances and the economy. 

For example, an extract from a training plan used in most of the VET centres shows 
the following topics and their length (see link 1.4.):

• Market and market economy, Entrepreneurship and business, Consumer 
search, Advertising  – 2 hours

• Market demand and market supply – 2 hours
• Revenues, expenses, profit, profitability – 2 hours
• Company organisation of business – 2 hours

Regarding good cases, the following examples of entrepreneurial training for women 
were identified:

• SEEWBAN – South-East Europe Women Business Angels Network
Partners from Bulgaria are The Chamber of Commerce and The Union of Women 
Entrepreneurs

• Project DTP2-048-1.2. WOMEN IN BUSINESS “Fostering the Young Women 
Entrepreneurship in the Danube Region”

Bulgarian partners are Regional Agency for Entrepreneurship and Innovations – 
Varna and Varna Free University “Chernorizets Hrabar”.

• b4b hub 
This is an initiative of the Generation Foundation in partnership with the Causes 
Foundation, which aims to support start-up entrepreneurs from the moment they 
start their business until the end of the first year. The pilot phase is aimed at women 
entrepreneurs from Northwestern Bulgaria and is supported by the Bulgarian 
Women’s Fund.

• “European Partnership for Social Inclusion and Skills for Women’s 
Entrepreneurship through e-learning.”

It is implemented by the Academy of Economics “D. A. Tsenov” for building strategic 
partnerships in the higher education sector. The focus of the Project is the social 
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inclusion of women wishing to develop their own business in the field of trade and 
logistics through integration into entrepreneurship in the underdeveloped regions of 
Bulgaria.

5.5 Identifying Gaps 

In Bulgaria, there is no training on the VET level for women entrepreneurs in the 
wellness sectors.

Existing training in this field is with a wider spectrum of concerned topics and is not 
specialised for the target group of the current Project.

5.6 Annexes 

https://www.navet.government.bg/bg/media/NAREDBA-16-OT-18-YuNI-2020-G-ZA-PRIDOBIVANE-NA-KV_0-1.pdf
https://www.navet.government.bg/bg/media/kozmetik1k.pdf
https://www.navet.government.bg/bg/media/NAREDBA-15-OT-18-YuNI-2020-G-ZA-PRIDOBIVANE-NA-KV_0-1.pdf
https://victoriastyle.bg/wp-content/uploads/2015/10/ucheben-plan.pdf
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6 greece

EnFinCap

Based on the Greek Constitution, the state education system in Greece 
should be provided for free, at any level of education, and the system should 
be centralised. The country’s educational representatives come from the 
completion of higher education studies. Hence, the steps one needs to 
follow in order to become a primary school teacher is to attend a 4-year HE 
pedagogical program and obtain the relevant degree. Regarding secondary 
schools, most teachers follow a four or five-year subject-based degree at 
a teacher education faculty . The Greek law has already set the duration of 
compulsory education to 11 years, meaning from the age of 4 to 15. 

The stages of the Greek education are mainly 3, and they are the following:

34

6.1 General information on the Greek Educational System
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6.1.1 Primary education

The main stages of primary education are the pre-primary and primary schools. Pre-
primary school in Greece has become compulsory for all 4-year-old children since 
the school year 2018/19. The school year 2020/21 foresees the integration of the 
two-year compulsory pre-primary school in the few remaining municipalities. Infant 
centres, infant/child centres and child centres represent early childhood care. They 
are under the responsibility of the municipal authorities and enrol children from the 
tender age of 2 months up to the start of compulsory education.

Pre-primary education is followed by primary, and its duration in Greece is six years. 
It concerns children in the age range of 6-12 years. Since the school year 2016/17, 
there has been a single type of school with a new revised daily timetable. Within 
this framework, all pre-primary and primary schools provide an optional all-day 
programme.

6.1.2 Secondary education

In secondary education, one can meet two cycles of study:

• Secondary School (Gymnasio)
The first is compulsory and corresponds to Gymnasio (lower secondary school).
Its duration is three years, providing general education and covering ages 12-15, it is 
a prerequisite for enrolling at general or vocational upper secondary schools, and 
attendance starts at the age of 14.
• High School (Lykeio)
The second one is the optional general or vocational upper secondary school. It 
lasts three years, and students enrol at the age of 15. Regarding high school, two 
types could be mentioned:
• General High School 
It lasts three years and includes both common core subjects and optional subjects 
of specialisation
• Vocational High School
Regarding financial literacy and entrepreneurial principles, one cannot find 
mandatory courses covering these subjects on the already existing educational 
curricula, neither in primary nor secondary school. Starting from primary school, we 
can find special topics in Home Economics and Mathematics on how to deal with 
money, debts and obligations, and at the secondary level, these topics are narrowed 
down within the Mathematics course.

An interesting piece of information that should be highlighted is that the only 
financial literacy relevant course in high school is a non-compulsory one, a sub-
subject of the existing curricula. This subject is called AOTH and stands out for the 
Basic Principles of the Financial & Economic Theory, available for the 3rd grade of 
the High School students.
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6.1.3 Tertiary education

Higher education in Greece embodies the last stage of our educational system and 
includes the directions of the University, and Technological sectors1. The University 
sector includes Universities, Technical Universities, and the School of Fine Arts. The 
Technological sector includes the  Technological Education Institutions (TEIs), which 
were merged in 2019 into the Universities and from then on, share the same rights 
regarding the validity of degrees and employability as the School of Pedagogical 
and Technological Education (ASPETE). Higher education institutions are fully self-
administered legal entities of public law. Collective bodies that are established and 
act in compliance with special legislation administer each institution2. According 
to article 16 of the Greek Constitution, higher education is public and exclusively 
provided by Higher Education Institutions, which are Legal Entities under Public Law, 
enjoying full self-administration and academic freedom, while they are subject to 
state supervision and financed by the government and particularly from the Minister 
of Education and Religious Affairs that carries out state supervision.

1 https://www.euroeducation.net/prof/greeco.htm
2 Available at: http://www.orientum.gr/info/el/806-analytikoi-pinakes-syghoneyseon-panepistimi-
on-idrysi-neon-tmimaton-hronos-anagnosis-5

6.1.4 Lifelong learning

The lifelong learning policy in Greece is part of a wider development plan. The 
General Secretariat for Vocational Education, Training and Lifelong Learning plans 
the public policy of LLL and youth. 

Non-formal education can lead to certifications recognised at the national level and 
is provided at:
• Second chance schools - SDE
• Vocational training institutes - IEK
• Lifelong learning centres
• Colleges

In an attempt to connect VET education with the Project’s main thematic, one could 
state that VET education offers the most optimal possibilities for lifelong learning 
because its curricula and duration could be custom-made and personalised based 
on the trainees’ needs and capabilities. Also, VET education combines multiple 
forms of training delivery, respects the fact that the trainees could be employed or 
have a heavy schedule and have minimum time to provide during the day.
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6.2 Legal Framework

6.2.1 Financial Literacy Framework at the EU level

The most relevant framework at the EU level describing the financial literacy is 
provided to a limited extent in the EntreComp. The European Commission has 
proposed ‘A New Skills Agenda for Europe: Working together to strengthen human 
capital, employability and competitiveness to address the skills challenges that 
Europe is currently facing  . The aim is that everyone should have the key set of 
competencies needed for personal development, social inclusion, active citizenship 
and employment. These competencies include literacy, numeracy, science and 
foreign languages, as well as more transversal skills such as digital competence, 
entrepreneurship competence, critical thinking, and problem-solving or learning to 
learn.

The Entrepreneurship Competence Framework, also known as EntreComp, offers a 
tool to improve the entrepreneurial capacity of European citizens and organisations. 
The framework aims to build consensus around a common understanding of 
entrepreneurship competence by defining three competence areas, a list of 15 
competencies, learning outcomes and proficiency levels to which current and 
future initiatives can refer to. Financial and economic literacy (2.4 of the Overview 
Board) is among the described competencies and is referred on the development 
of financial and economic know-how. More specifically, the descriptors developed 
are:
• Estimate the cost of turning an idea into a value-creating activity
• Plan, put in place and evaluate financial decisions over time
• Manage financing to make sure a value-creating activity can last over the long 

term

On 11 January 2022, the European Commission and the OECD’s International 
Network on Financial Education published the joint EU/OECD-INFE financial 
competence framework for adults, following on from measures announced in Action 
7 of the 2020 capital markets union action plan.

This framework aims to improve individuals’ financial skills so that they can make 
sound decisions regarding their personal finances. It will support the development of 
public policies, financial literacy programmes and educational materials by Member 
States, educational institutions and industry. It will also support the exchange of 
good practices by policymakers and stakeholders in the EU.
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6.2.2 Legal Framework for the National Education System

The legal framework of the educational system at the National Level was developed 
by other EU members likewise. According to the Greek Constitution, education 
should be free and accessible to all citizens at all levels of state education . National 
laws, presidential decrees and ministerial acts are prevalent within it, and the 
Minister of Education and Religious Affairs carries out state supervision.

• Central level:
The central administrative body for the education system across all fields, agencies 
and levels is the Ministry of Education and Religious Affairs. It is responsible for taking 
the key decisions linked to long-term objectives and regulates miscellaneous issues, 
such as curricula content, staff recruitment and funding.

• Regional and local levels:
Regionally, the regional education directorates supervise the implementation of 
the national educational policy. Locally, the directorates of primary and secondary 
education oversee all Units in their area. Following the same path, school units 
ensure they function accordingly to the centralised guidance.

6.2.3 National Qualification Framework

Greece has developed a National Qualifications Framework (NQF) regarding 
lifelong learning, the Hellenic Qualifications Framework (HQF) responding to the 
Recommendation of the European Parliament and of the Council of the 23rd 
April 2008 (2008/C111/01) on the establishment of the European Qualifications 
Framework for lifelong learning . Based on the aforementioned Recommendation, 
it was proposed that the Member States ought to designate national coordination 
points with the aim to support:
• The interlinking of all the competent national authorities and bodies for national 

qualifications systems and
• The referencing of these national qualifications systems to the European 

Qualifications Framework is in line with quality and transparency.

HQF’s development started in 2010, and it is implemented in line with the provisions 
of law 3879/2010 and law 4115/2013, as amended and in force. During the planning 
of the HQF, the current needs of the country, as well as the relevant European and 
international developments, were taken into consideration. Working groups were 
formed under the supervision of the ministry of education to draft the “Qualification 
Types” of the formal educational system and the initial vocational training system 
and to suggest their allocation to the eight levels of the HQF.

The Ministry of Education is the competent authority, responsible for coordinating 
and monitoring the HQF. The National Organisation for the Certification of 
Qualifications and Vocational Guidance (EOPPEP) was set up in 2011 to :
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• Develop and put the HQF into practice
• Link the HQF to EQF
• Put the HQF and the procedures for validation of learning outcomes into 

practice and
• Assure quality in lifelong learning

An advisory committee comprising representatives from public administration, 
the education and academic community, social partners and external consultants 
was established to support EOPPEP. EOPPEP operates as the national coordination 
point (NCP) for EQF and is the awarding body of the vocational training diploma, 
level 5 of HQF.

The referencing of HQF to EQF was completed with a presentation made by the 
Greek delegation during the 33rd Meeting of the European Qualifications Framework 
Advisory Group in Berlin on 2 December 2015.

6.2.4 Initiatives at National Level regarding the Financial Literacy

There are countries with some initiatives regarding Financial Literacy but no 
expectation of designing a national strategy. In short-and, Greece is among them. 
Some of them have developed several initiatives and have even participated in 
international surveys (PISA), but until now, there has been no draft of a national 
strategy. Particularly, Greece has already developed a few initiatives, and the 
national financial and economic crisis is reflected in the content defined.

A national mutual strategy regarding financial education has not been defined so far 
as no national public body has taken the lead in financial education, and financial 
regulators do not play a role either. As a fact, Greece does not have a National 
strategy or a framework developed despite the Hellenic Bank Associations’ belief 
that the financial system may be a key player in such a strategy. Its main intervention 
has been to participate in several initiatives of the OECD/INFE as well as supporting 
the programme “Banks in Action” developed by Junior Achievement in Greece. 

6.3 Main goals and methodology

The main sources of the qualitative and quantitative information indicated in this 
report were a result of an extended bibliographic and literature review. During the 
Project’s research phase, Innovation Hive completed a mapping document to 
provide: 
• A contextual status report for each national financial literacy system (including 

the Legal Framework)
• Information regarding existing financial literacy training materials for education 
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delivery, including opportunities in informal learning, as well as information on 
the didactic methods used

• Examples of good practices at the national level 
• A national and European picture of the state-of-the-art financial literacy

The prompts were designed to illicit qualitative desk-research driven responses. The 
template and guidelines were created by the coordinating partner and distributed to 
other partners in April, 2022. These were returned in May 2022. The report reflects 
a snapshot of the national and European financial literacy and entrepreneurial 
mindset landscape. Existing reports and studies of informal and non-formal learning 
are consulted and documented. Information is collectively analysed and compared, 
where possible and constitutes a ‘state of the art’, although differences in policy 
priority necessarily lead to some variation within the national reporting.

In particular, concerning the Legal Framework, most of the information and data 
provided emerged through extensive desk research at the Greek Ministry of Finance, 
OECD reports and EOPPEP, the National Organisation for the Certification of 
Qualifications and Vocational Guidance. Regarding the Educational Offers, the main 
source of information was the Greek 

Ministry of Education as well as the Hellenic’s Bank Association and the 
European Investment Bank official websites. 

The verification of the exported data (including the statistics) and cases was carried 
out through qualitative and quantitative research, with the help of anonymous 
questionnaires directly addressed to our Project’s primary target group. The 
questionnaire included closed-ended questions in order to identify the main 
income sources, financial literacy goals, the importance of financial education that 
leads to financial independence as well as the individuals’ financial literacy levels. In 
addition to the financial literacy scope of the conducted research, existed the cause 
of tracking the perception of the entrepreneurial mindset of the target group.

6.4 Educational offers

Greece has developed a vast list of educational programs for the enhancement of 
financial literacy and entrepreneurship over the last few years. They are addressed 
to all age ranges, from pupils to students, and finally, adults.

Since 2016, one more national initiative is the Hellenic Financial Literacy Institute 
(HFLI)3  which constitutes the first civil non-profit organisation in Greece aiming to 
spread financial knowledge and combat financial illiteracy. The Institute’s long-term 
goal is to create a new generation of citizens that are well-informed and financially 

3 Available at: https://www.gfli.gr/en/
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responsible; to work towards a society where citizens will possess the financial 
knowledge and necessary skills to better understand the workings of the financial 
sector. Despite its brief existence, HFLI has undertaken a wide variety of initiatives 
to highlight the importance of financial education in citizens’ lives through several 
special briefing events, seminars, and continuous scientific research.

Another great initiative is the program ‘European Startup Universe Greece: 
Woman entrepreneurship in Greece and the Startups Ecosystem’. This program 
character is non-profit, where Greek start-up tech companies have the chance to 
connect with each other, but mostly with established founders, investors, business 
consultants, and experts in the start-up ecosystem. The teams that will be selected 
will have the opportunity to participate in workshops, will have funding chances, 
and weekly live conversations with experienced founders and investors of start-
ups. They will also have access to educational material and interaction with the 
community via the forum. 

The program’s goal is to support new entrepreneurs and enhance women’s 
entrepreneurship in the ecosystem of start-up businesses4.

Moving towards the same direction, the project ‘Womanitee – Building Bridges of 
woman entrepreneurship’ is an initiative of the Central Union of Municipalities in 
Greece, with the sole goal of the development and promotion of women through the 
entrepreneurial mindset across Greece. The womaniser is the name of the woman 
entrepreneurship centres in Greece, through which women have the chance to gain 
the necessary access to information in order for them to start their entrepreneurial 
career, in collaboration with all the woman entrepreneurship associations5.

Last, but very important, is the organisation ‘Women On Top’. Women on top is an 
organisation aiming to the entrepreneurial enhancement of women and to spread 
equality in the labour market. The tools used are mentoring, professional education 
and training, consulting, event planning, and content creation, and their objective 
is the support working and unemployed women in order to have an equal future 
accessible to everyone6.

4 https://www.forin.gr/articles/article/57820/european-startup-universe-gunaikeia-epixeirhma-
tikothta-sthn-ellada-kai-sto-oikosusthma-twn-startups
5 https://www.womanitee.gr/
6 https://womenontop.gr/category/%CE%B5%CF%80%CE%B9%CF%87%CE%B5%CE%B9%CF%
81%CE%B7%CE%BC%CE%B1%CF%84%CE%B9%CE%BA%CF%8C%CF%84%CE%B7%CF%84%CE%B1-2/
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6.5 Identifying gaps

During the implementation of the very first steps of the EnFinCap project, a survey 
was conducted in order for the gaps concerning financial literacy/entrepreneurship 
to be identified. The target group demonstrated high interest in the completion of 
the developed questionnaire, and from the exported answers, it is safe to say that 
we can deduct some general, at first, conclusions.

Starting from a more general basis, the majority of the answers demonstrated that 
women micro-entrepreneurs do not consider themselves highly financial literate 
but, on the other hand, do believe in the major importance of financial literacy 
competencies. Many of them have not attended a seminar/read a relevant book on 
the topic and do not talk with their friends and relatives on the subject.

Moving from general to more specific topics, the majority of the answers highlighted 
that there is basic knowledge of the fundamental economics, such as the difference 
between gross and net, the basic management of the cash flow and personal 
economics. Also, it is very important to state that, for security reasons, they keep the 
evidence of their economic transactions while using an external accountant for the 
handling of more specific requirements.

Regarding savings, a lack of provision for the future was shown since there is a 
difficulty in saving more than 10% of the monthly income, and the knowledge of 
the different pension funds is not that spread. The most interesting conclusion of 
the survey was the fact that women micro-entrepreneurs, from the beginning of 
their career, face debts, had to loan money for the setting of their business, but 
most of all, are not familiar with the bank services, such as credit, loans, interest 
rates, deadlines etc., and claim that they feel they cannot access the funds for their 
business that easily. 

Furthermore, they do not acquire the fundamental knowledge concerning 
investment services or feasible ways to increase their income; they have only the 
basic knowledge on how to set a business plan, manage difficulties, enhance and 
develop their business, and are not sure if they are going to be entrepreneurs in the 
near future.

Last, a lack of confidence in management skills was highly shown, but mostly on 
technical, accounting and management issues, while the problem is not that spread 
concerning communication, client handling and decision making.
Taking all these findings into consideration, the basis for the development of the 
training material is set. The general context is that the target group acquires the 
fundamental knowledge regarding financial administration and starting a business, 
but there is an urgent need for the enhancement of that knowledge, especially 
concerning the banking sector, investments, financial services, accounting, and, of 
course, use of the various technical applications that are available today.
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6.6 Other information

Growing policy relevance of financial literacy at the EU level:

Over the past decades, developed and emerging economies have become 
increasingly aware of the importance of ensuring that their citizens are financially 
literate. This has stemmed in particular from shrinking public and private support 
systems, shifting demographic profiles, including the ageing of the population, and 
wide-ranging developments in the financial marketplace, including the increasing 
digitalisation of finance.

A lack of financial literacy leaves people poorly equipped and unavailable to make 
appropriate financial decisions, which could, in turn, have tremendous adverse 
effects on both personal and, ultimately, global financial resilience (OECD, 2009). 
As a result, financial literacy is now globally acknowledged as an essential life skill 
and targeted financial education policy is considered to be an important element of 
economic and financial stability and development. This is highly reflected in the G20 
endorsement of the OECD/INFE (International Network on Financial Education) 
High-level Principles on National Strategies for Financial Education (G20, 2012; 
OECD/INFE, 2012) and the OECD/INFE policy handbook on national strategies for 
financial education (OECD, 2015). 

The context of financial literacy is conceived of as the areas of knowledge and 
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understanding that must be drawn upon in order to perform a particular task. A 
review of the content of existing financial literacy learning frameworks indicated that 
there is some consensus on the financial literacy content areas (OECD, 2014; OECD, 
2015).  

These form the four content areas for PISA financial literacy framework:
• Money and transactions, 
• Planning and managing finances,
• Risk and reward, and 
• Financial landscape

Regarding especially women’s entrepreneurship, it is commonly acknowledged 
there is gender discrimination between men and women concerning funding, 
showing trust, and investing. The new European Directions aim exactly at minimising 
that inequality, providing women with the necessary knowledge, promoting the 
benefits but also the risks of owning a business, and demonstrating the feasible ways 
to make that business blossom. The goal of the EnFinCap is embodied precisely in 
these principles.



EnFinCap 45



7 SLOVENIA

EnFinCap

Slovenia is a smaller European country with a population of 2 079 0001 at the 
beginning of 2022 and is one of the EU countries with the most pronounced 
ageing of the population2. Pursuant to our Constitution, the Slovenians own 
the right to free education. The Constitution also guarantees disabled children 
and other severely disabled persons the right to education and training for an 
active life in society, provided and financed by the state3.

The Slovenian education system consists of basic (primary), secondary, and 
tertiary education. School leaving qualifications are classified by the Slovenian 
Qualifications Framework (SQF)4. 

Primary education is provided by kindergartens, basic schools, basic 
schools with an adapted education program, music schools and educational 
institutions for children with special educational needs. It is compulsory and 
financed by public funds. Secondary education consists of upper secondary 
schools and secondary schools. It is classified as general or vocational-
technical and secondary professional or technical education. Tertiary 
education is provided by both public and private institutions. It consists of 
higher post-secondary vocational education and higher education. Higher 
post-secondary vocational education is provided by higher vocational colleges, 
while higher education is provided by faculties, academies, and independent 
higher education institutions. The universities and colleges are autonomous.

1 <https://www.worldometers.info/world-population/slovenia-population/>, (8.5.2022).
2 Zupanič, M., Demografski preobrat: tiha revolucija med nami, Delo.si (in Slovenian), 2011.
3 http://www.eurydice.si/publikacije/The-Education-System-in-the-Republic-of-Slove-
nia-2018-19.pdf>, (8.5.2022).
4 <https://www.gov.si/en/topics/slovenski-solski-sistem-in-slovensko-ogrodje-kvalifikacij/>, 
(8.5.2022).
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7.1.1 VET educational system in Slovenia

Figure 1: Slovenian public educational system 

Vocational education and training (VET) play a prominent role in Slovenia. VET 
attractiveness is high, with the Slovenian education/VET system offering progression 
opportunities. Slovenia has the highest share of VET learners in upper secondary 
education in the EU and among the lowest rates of early school leavers. However, 
a need to focus on strengthening digital skills and broadening opportunities for 
upskilling and reskilling is rising.

VET programmes are offered at the upper secondary and tertiary level for young 
(full-time) and adult (part-time) learners. The VET offer in Slovenia is diversified 
into different programme types and delivery modes (school-based and 
apprenticeships), leading to different types of qualifications and consequently 
offering different progression possibilities. While the education ministry deals 
with VET at a systemic level, the Institute of the Republic of Slovenia for VET has a 
prominent role in developing and supporting VET at the practical level5.  

The SQF Register of Qualifications6  is a public information system of the Slovenian 
Qualifications Framework and provides access to all individual qualifications that 
can be obtained in Slovenia. If the women entrepreneur’s activity is carried out in a 
crafted manner, a craft licence must be obtained as a permit and be entered into 
the craft register at the Obrtno-podjetniški Chamber of Slovenia.

The majority of women entrepreneurs must finish secondary school to gain a craft 
licence. It is very important for the success of the profession that women micro-
entrepreneurs remain well-informed regarding the developments and evolution of 
the profession and of course, of society in general. It is important for women micro-
entrepreneurs to continuously receive additional training in both the application 
and development of new products, as well as in fashion trends, in order to meet the 
needs of their customers, who are nowadays very informed and demanding. 

5 <https://www.cedefop.europa.eu/files/2021-10/4204_en.pdf>, (8.5.2022)
6 <www.nok.si>, (8.5.2022).
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7.2 Description of the legal framework for the VET education, with  
 a focus on financial entrepreneurship literacy for women in   
 Slovenia

AT THE EU LEVEL
Since 2009 the European Commission has implemented strategies to expand 
support for female entrepreneurs. In 2020, the Commission set out the 
European Skills Agenda that aims to provide European support for aspiring 
women entrepreneurs. The Commission’s recent measures to foster women’s 
entrepreneurship also include the Entrepreneurship Competence Framework7, 
WEgate8, The Enterprise Europe Network9  and The European Community of 
Women Business Angels and Women Entrepreneurs10,11. 

Pursuant to the 2020 Capital Markets Union Action Plan12, the Commission has 
committed to conducting a feasibility assessment on the development of an EU 
financial competence framework. The Commission and the OECD-INFE (OECD 
International Network for Financial Education) started to develop a joint EU/
OECDINFE financial competence framework with the objective of promoting a 
shared understanding of financial competencies for adults and improving the most 
relevant competencies for financially vulnerable women amongst the Member 
States and national authorities, educational institutions, industry and individuals. 

AT THE NATIONAL/REGIONAL LEVEL
In the Slovenian context, the overall legal framework for social entrepreneurship 
was established in 2011. In that year, the Parliament adopted the Act on Social 
Entrepreneurship, which is a limited way covers the field of social entrepreneurship 
education.13 The importance of financial literacy in Slovenia was also officially 
emphasised in the National programme of Financial Education (NPFI) in 2010. 
The preparation of the document was mandatory due to the OECD convention. 
However, there was no wholesome implementation on the national level later on, 
especially for the areas, concerning women, enabling them to gain the essential 

7 See more about the Entrepreneurship Competence Framework here: https://ec.europa.eu/
social/BlobServlet?docId=19110&langId=en.
8 See more about the WEgate: https://wegate.eu.
9 See more about The Enterprise Europe Network here: https://een.ec.europa.eu/.
10 See more about The European Community of Women Business Angels and Women Entrepre-
neurs here: https://ec.europa.eu/growth/content/european-community-women-business-angels-wom-
en-entrepreneurs-0_en.
11 See more about the particular program here: https://www.oecd.org/cfe/smes/Inclusive-Entre-
preneurship-Policies-Country-Assessment-Notes.htm.
12 European Commission, A Capital Markets Union for people and businesses - new action plan, 
COM/2020/590 final, https://eur-lex.europa.eu/legal-content/EN/TXT/?uri=COM:2020:590:FIN.
13 https://ec.europa.eu/programmes/erasmus-plus/project-result-content/2ad95ae5-c3d3-
4a01-9e63-d104a8cdd4fc/O1%20-%20The%20systemization%20of%20social%20entrepreneur-
ship%20education.pdf>, (4.5.2022).
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knowledge and achieve their financial independence14. 

Nevertheless, Slovenia published The Guidelines for the Implementation of 
Measures of the Active Employment Policy 2021-202515  (Smernice za izvajanje 
ukrepov aktivne politike zaposlovanja) that follow Slovenia’s strategic guidelines 
in order to improve the situation on the labour market in Slovenia.16 The strategy 
for Slovenia’s development 2030 (SRS 2030) is the general framework for 
the country’s development, aiming to make quality employment opportunities 
by promoting bigger involvement of women in the market, lowering the traps 
of unemployment, promoting employment of both sexes in sexually untypical 
professions and deficit services, etc. There is also SPIRIT Slovenia, which provides 
practical information and advice on various business opportunities. Their 
programmes to support female entrepreneurship involve mentoring and experts’ 
support from universities, businesses and society17. 
Furthermore, in 2010 Slovenia started a process of deregulating professions. The 
objective was to ease access to the labour market by alleviating entry conditions. It 
sought to minimise the administrative burden – leading to easier inclusion of women 
into the labour market, making markets more flexible and providing smoother 
provisions of services, such as lowering the number of licences required in particular 
professions.18 

14 <https://www.oecd.org/finance/National-Strategies-Financial-Education-Policy-Handbook.
pdf>, (4.5.2022). 
15 <https://www.gov.si/assets/ministrstva/MDDSZ/APZ/Smernice-APZ-2021-2025.docx>, 
(4.5.2022).
16 https://www.gov.si/assets/ministrstva/MDDSZ/APZ/Smernice-APZ-2021-2025.docx>, 
(4.5.2022).
17 <OECD-Slovenia-IE-2020-pdf>, (4.5.2022).
18 <file:///C:/Users/Ida%20Harc/OneDrive/Desktop/VET%20in%20Slovenia%204204_en.pdf>, 
(4.5.2022).

7.3 Main goals and methodology

The current situation in Slovenia concerning initiatives for women’s financial literacy 
seems to be in an early phase, as so far, not many measures have integrated these 
contents. To facilitate our research, we gathered information through internet 
sources using keywords such as women entrepreneurship, financial literacy, and 
women’s financial independence. In summary, this study’s main objective is to 
identify Slovenia’s financial literacy and women’s entrepreneurship situation and 
review the existing curriculum and legislation regarding the following matter.
A review of the current situation shows that there is no clear focus on the topics 
of women’s financial literacy, especially on a woman with basic or medium 
education. Additionally, a lack of promotion and support for self-employment 
amongst women in Slovenia is very noticeable. However, some researchers identify 
Slovenia’s conditions related to women’s entrepreneurship and financial literacy. 
In the following section, we present some good practices of already conducted 
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programmes that have (in)formally included topics in their curriculum and have 
established some good practices.
Inclusive entrepreneurship policies19 (IE) from 2020  found that more men than 
women are self-employed (69.6% of men and 30.5% of women in 2019). The 
share of female self-employment was slightly lower in Slovenia than the share of 
self-employed women in the EU. However, the research shows that in Slovenia, 
self-employed women are most likely to be working in the professional, scientific or 
technical sector and less likely to have only basic or medium education. It must be 
emphasised that VET programmes are mostly offered at the upper secondary 
and tertiary level for young (full-time) and adult (part-time) learners. Here, we 
can notice the disadvantage of less-educated women.20 In contrast, middle-
aged women’s (35-44 age group) entrepreneurial activity in 2019 was almost three 
times lower than of men.21 Yet there has been no women-specific entrepreneurship 
strategy developed, nor have been developed clear targets or objectives for 
entrepreneurship policy for women.

19 <OECD-Slovenia-IE-2020.pdf>, (5.5.2022).
20 <https://www.cedefop.europa.eu/files/2021-10/4204_en.pdf>, (5.5.2022).
21 <OECD-Slovenia-IE-2020.pdf>, (5.5.2022).

7.4 Educational offers

In Slovenia, there are not many vocational educational pieces of training (VET) 
that would cover the field of entrepreneurship and financial literacy for women 
specifically. There are several programmes, plans and (legal) acts that actually 
contribute to women’s education on these life-important topics and will be further 
on represented in this chapter. It must be emphasised that in Slovenia, the VET 
offers curricula, learning materials, and such are devoted to women’s financial and 
entrepreneurship literacy in an unsatisfactory amount.

In the following section, we will set forth some examples of already-established 
practices in the field of women’s financial literacy that contribute to women’s 
enterprises in beauty salons and cosmetics. 

7.4.1 The national financial education programme (NPFI)

The national financial education programme is a programme for the systematic and 
coordinated effort to increase the individual financial capacity of women or another 
disadvantaged groups. Each educational activity depends on a particular target 
group, so its contents differ from one Project to another. Familiarity with financial 
management skills gives individuals a foundation for progressively and responsibly 
handling financial transactions, along with understanding the terms and conditions 
of such transactions.22 There was a survey conducted in 2008 (at the level of the 
total population aged 16 to 65 years) that showed that 65-77% of adults (women 
and men) in Slovenia do not have enough basic knowledge and skills for handling 
22  INSTITUTE INTEGRA, COUNTRY ANALYSIS: Financial Literacy Competencies for Adult Learn-
ers, Report for Slovenia, 2011.
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information contained in various types of texts, forms and image display data, 
and for calculations in everyday contexts. Therefore, NPFI is implementing 
different plans and activities to increase financial literacy in Slovenia. The short-term 
solutions are making a website, an online platform, publishing brochures, organising 
social and media events and educating the educators. As long-term solutions, it 
predicts piloting a model of education on financial literacy in Slovenian territory and 
developing new ways of education.23 

23 Medresorska delovna skupina za pripravo Nacionalnega programa finančnega izobraževanja, 
2010, p. 53, also available on URL: <http://www.cek.ef.uni-lj.si/UPES/sojar4938.pdf >.

7.4.2 Global Money Week

Since 2012, Slovenia has been a part of the event “Global money week”. Pursuant 
to the following event, till today, more than 54 million participants (176 different 
countries) gathered and cooperated in this educational process. In the year 2021, 
the numbers increased even higher.

The activities that are provided by this Project are enhancing professional 
knowledge and education for people, specifically on financial literacy. In this regard, 
the OECD is also working to include various governmental and non-governmental 
organisations and individuals in each country who professionally and independently 
engage in the field of promoting financial education. The programmes and 
educators vary every year. 

This year in Slovenia, The Global Week was quite an event. Among the participants, 
there were many important organisations, such as ZAVOD REPUBLIKE SLOVENIJE 
ZA ŠOLSTVO (Institute of the Republic Slovenia for Education) ZDRUŽENJE BANK 
SLOVENIJE (The Association of Banks of Slovenia), BANKA SLOVENIJE (Slovenian 
Bank), BANKARIUM (Museum of banking), etc. All of the institutions together covered 
various fields of financial education. They provided the following lessons:

»The importance of financial literacy and financial education in today’s 
society “;

»Strengthening financial skills«;

»Banking hour«, about the operation of the central banks and their 
involvement in the Euro-system, about inflation and price stability;

free workshop on »Economic management of the money«;

etc.24 

24 https://www.zrss.si/wp-content/uploads/2022/03/2022-03-18-GMW-21.-27.-3.-2022-
DOGODKI.pdf>, (30.5.2022).

Even though this programme was not made specifically for women, it covered 
different kinds of target groups (for example, youth, women, and adults in general), 
among which the group of women was included too.
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7.4.3 Programme “Vključim.se” 

Vključim.se25  is a piloting programme made for uneducated women and for women 
with lower education. It was brought out in the specific areas of Velenje and Slovenj 
Gradec with the purpose of supporting and encouraging women in the field of the 
labour market. The main goal of the program was to encourage these women to 
engage and participate more actively by presenting various different activities and 
knowledge, such as computer literacy, presentations of programmes in the local 
environment, etc. Among other competencies, the programme:
• gave women the skill to know how to participate in various types of conversation 

in different concrete situations; 
• educated women about their rights and obligations, which they have in Slovenia; 
• presented women how to organise and manage data carriers and files; 
• taught women to write, form and print a text and use major online services and 

e-mail;
• educated women about active and passive forms of job search; 
• made them recognise their knowledge, skills and experience;
• etc.

In the light of the “Vključim.se” programme, women had 12 hours of lessons and 
workshops on IT technology. Therefore, it covered various topics of computer 
activities. The Project was supported and co-financed by the Ministry of Home 
Affairs of the Republic of Slovenia and by the European Union.

25 <https://www.mocis.si/vkljucim-se/>, (31.5.2022).

7.4.4 Programmes by Association of Banks of Slovenia

During the year, within the Association of Banks of Slovenia (ZBS), many activities 
are being organised in cooperation with other stakeholders. The aim is primarily to 
ensure the clearest and most understandable presentation of the risks to which 
users and micro-entrepreneurs are exposed when dealing with various paying and 
banking activities.

The financial literacy project aims to improve the financial literacy of all target 
groups (also women), as financial literacy is one of the most important foundations 
for a successful life and the future of every individual. 

Its financial literacy project covers two key strands, namely awareness raising 
related to financial management and execution of financial transactions and 
literacy related to the ways of executing financial transactions resulting from 
digitisation and rapid technology development. The association has prepared some 
interactive modules in the form of a quiz for learning and understanding general 
financial knowledge, which is important for conducting banking transactions and, 
more broadly. Those quizzes are available on the ZBS website. However, workshops 
and many learning courses are being organised, which are updating quite fast, for 
example, seminars on financial analysis of a company or an enterprise, seminars on 
knowledge of accounting to facilitate risk management, etc.26

26 https://www.zbs-giz.si/strokovna-izobrazevanja/#toggle3> (31.5.2022).
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7.4.5 Programmes by Finančna šola (Financial school)

Finančna šola27 is a project of a well-established magazine, Moje finance (My 
Finance). It organises various courses for teenagers, proactive adults and for 
teachers or other educators. Recently, they have been offering a course on financial 
literacy specifically for proactive individuals, meaning: including women. Financial 
education is intended for proactive individuals, who would like to solve financial 
problems on their own and individuals who want to know more about finance and 
have an overview of current financial developments.

The programme holds a new cycle of online education and includes 4 sets of 
training: 

Another programme that was done by Finančna šola is named “MOJE 
PODJETNIŠKE IDEJE” (MY BUSINESS IDEAS). The programme covered the 
question on how to have control over your finances and financial ideas, which is a 
very important aspect if you have your own business or start-up. The Project also 
answered on other utmost important questions for micro-business owners, such as:
• how to choose the right bank as a micro entrepreneur;
• what incentives are available for start-ups and micro-entrepreneurs;
• how to secure your (legal) responsibility;
• how to find start-up funds.

The speakers, who provide all of these lectures, are highly qualified people with 
concrete experience and valid experiences in this field – directors, analytics, head of 
projects, etc. Those programmes are not free nor financed by other institutions. The 
programme must be paid by each participant individually.

27 <https://www.financna-sola.si/proaktivni/>, (31.5.2022).

1. on socially accountable investments, 

2. on IT literacy, 

3. on loans, and 

4. on review of developments and activities in financial markets.

7.4.6 Programmes of CPI 

Center za poklicno izobraževanje (Vocational Training Center) has been working on 
many different vocational educational trainings for all kinds of professions, including 
for beauticians, hair-stylists, etc. 
In 2020, a digital literacy programme took place specifically for the targeted group 
of hair-stylists.28 It is not a programme that would educate specifically about the 
topic of financial literacy and entrepreneurship; however it goes hand in hand with 

28 <https://cpi.si/wp-content/uploads/2021/06/M06_Digitalna-pismenost.pdf>, (31.5.2022).
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it. The purpose of it is for women to understand the meaning and importance of 
the modern society, gain the ability to handle the Cloud, to be able to do tables on 
computer and to easily design digital presentations, to develop competences on 
digital photography for the needs of its profession, etc. 

Therefore, in the end of this course the main goals are for the hair-stylist to be able 
to handle the:
• operating computer system and Cloud for the purposes of its profession;   
• to know how to manage texts, use the digital tables for finances and to handle 

the use of the digital applications that are related to this particular profession;
• applications and other forms in relation to digital photography etc.

Supposedly, the “most” workshops and such activities are provided by NGOs and 
organisations that are social enterprises themselves. However, the analysis also 
showed that local authorities and especially local/regional developmental agencies 
provide some form of educational activities too.29  
The majority of educational activities in the fields of entrepreneurship and 
financial literacy are non-regular events. Sometimes these projects are organised 
as unrepeatable occasions and lack a high level of systematisation. The majority 
of educational activities are financed directly or indirectly by local or national 
state agencies, while some are EU financed. For the vast majority of educational 
activities, there are no freely-available educational materials.30 Vocational students, 
in particular, are disadvantaged by relatively low funding. As great as the support 
for the students’ education is on the one hand, the (financial) support for adult 
education appears to be insufficient and to be constraining lifelong learning, 
including for low-skilled women.31

29 <https://cpi.si/wp-content/uploads/2021/06/M06_Digitalna-pismenost.pdf>, (31.5.2022).
30 The singualar exception is the following: <http://www.invel.si/ostalo/gradiva-podjetnistvo/social-
nopodjetnistvo_gradivo.pdf>, (6.5.2022).
31 https://www.cedefop.europa.eu/files/2021-10/4204_en.pdf>, (12.5.2022).
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7.5 Identifying gaps

After reviewing courses, training, and good practices, we found that the approaches 
toward gaining competencies in entrepreneurship and financial literacy for women 
are not yet widely used in Slovenia. The current (formal) educational offer on these 
topics is not deepened; it is rather relatively sparse.

By promoting and disseminating these practices through our Project, additional 
skills are acquired in terms of financial thinking and attitudes, basic and everyday 
useful knowledge, financial independence and interpersonal management, and 
economic and business management, especially targeting women with basic or 
medium education.
 
There is a lack of skills and knowledge on financial literacy among women, as we 
already confirmed in our Project through the research. Financial Literacy Education 
for women has never been systematically addressed, and there is no defined 
curriculum or set of learning objectives.32 Work needs to be done to set out what 
financial literacy means for women, especially because those are at risk of financial 
exclusion.33 

Therefore, we believe that this project will provide an opportunity to improve the 
educational offer and skills in Slovenia regarding entrepreneurship and especially 
financial literacy among women. Accordingly, women should be offered courses 
aimed at highlighting the importance, benefits and dimensions of financial literacy. 
There should be programmes that would enlighten them with knowledge and 
encourage them to use these skills to improve their independence, employability 
and entrepreneurship.

32 INSTITUTE INTEGRA, COUNTRY ANALYSIS: Financial Literacy Competencies for Adult Learn-
ers, Report for Slovenia, 2011.
33 INSTITUTE INTEGRA, COUNTRY ANALYSIS: Financial Literacy Competencies for Adult Learn-
ers, Report for Slovenia, 2011.

7.6 Other information

If more information regarding a particular topic is needed, please see the references 
at the end of a certain page.

External links for further reading

Ministry of Education, Science and Sport
Education System in Slovenia
Statistical Office of the Republic of Slovenia (SURS)
OECD country profile
Education Policy Outlook Country Profile Slovenia (pdf)
Business portal
Slovenian Quality Assurance Agency for Higher Education

http://www.mizs.gov.si/en/
http://www.eurydice.si/category/english/education-system-of-slovenia/
http://www.stat.si/StatWeb/en/home
http://www.oecd.org/slovenia/
http://www.oecd.org/slovenia/Education-Policy-Outlook-Country-Profile-Slovenia.pdf
https://www.podjetniski-portal.si/mladi-in-podjetnistvo
https://www.nakvis.si/?lang=en
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8 CONCLUSIONS
After reviewing courses, training, and best practices, we found that women’s 
approaches to acquiring entrepreneurship and financial literacy skills are not yet 
widespread. In analysing the gaps in the three vocational training programmes 
covered, it was clearly found that entrepreneurial finance in the financing, 
investment and occupational pensions are not sufficiently covered in all the 
offerings. This fact is taken into account in the project results of the EnFinCap 
project, and the educational offer is adapted accordingly.

The current (formal) educational offer on these topics is not deepened but is 
relatively sparse. By promoting and disseminating these practices through this 
project, additional skills will be acquired in terms of financial thinking and attitudes, 
basic and everyday proper knowledge, financial independence and interpersonal 
management, and economic and business management, especially for women with 
primary or intermediate education. 

Taking all these insights into account, the basis for developing the training material is 
established. The general context is that the target group acquires basic knowledge 
related to financial management and starting a business. However, there is an 
urgent need to expand this knowledge, especially concerning the banking sector, 
investments, financial services, accounting and, of course, the various technical 
applications available today.

We believe this project offers the opportunity to improve the educational offer 
and skills related to entrepreneurship, especially women’s financial literacy. 
Accordingly, women should be offered courses highlighting the importance, 
benefits and dimensions of financial literacy. Programmes should provide them with 
knowledge and encourage them to use these skills to enhance their independence, 
employability and entrepreneurship.
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